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       Out-of-classroom learning about their locality motivated pupils best when 
they could use their new-found knowledge to make comparisons. In the 
example below, the fieldwork engaged pupils and consolidated their link 
with their partner school in Europe. The pupils carried out enquiries 
about key questions and collected data systematically. They made 
comparisons, tested their ideas and predictions, made decisions and 
solved problems. In exchanging information with their partner school, 
there was also a sense of purpose that their research was supporting 
learning elsewhere. 

Year 3/4 pupils completed field observations with the teacher and 
teaching assistant. Discussion had taken place about health and 
safety and care of equipment as pupils moved from the classroom 
to practical activities. They measured wind speed, wind direction, 
rainfall and temperature using thermometers, a weather vane and 
anemometers and recorded findings on small whiteboards. The 
school emphasised pupils’ learning by requiring them to present 
their findings in writing rather than fill in worksheets. Pupils also 
photographed and described the sky at half-hour intervals during 
one day. 

In the classroom, the pupils read an email from a pupil in their 
partner school in Barcelona displayed on the whiteboard. This was 
also available as a paper copy and in a large print version. Pupils 
had to interrogate the email to find out the same four pieces of 
information (wind speed, wind direction, rainfall and temperature) 
about the weather in Catalonia. Findings were then recorded as a 
comparative table. The older pupils had more comparative data 
from several other locations and used laptops to present their 
findings. They also made their own hypotheses to explain the 
differences. The plenary session of the lesson focused on where 
they would prefer to be and why. Was the weather the same in all 
European countries? The questions presented a good level of 
challenge and atlases were available for pupils to consult. The 
pupils exchanged their findings and hypotheses with their partner 
school at the end of the day; these were of a high quality. 
Classroom displays and previous work on weather also 
demonstrated high quality.  
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       The following key features characterised the schools in which geography 

contributed effectively to pupils’ understanding of their roles and 
responsibilities as global citizens. 

 The pupils were knowledgeable about the similarities and 
differences between people and places in their own community 
and around the world.  

 The pupils learnt to look at places and communities as a whole 
and examined the interrelationships between people, places and 
localities.  

 The pupils critically evaluated community and world concerns and 
had a good appreciation of the impact of development on places 
and people locally as well as further away.  

 The geography curriculum provided a relevant context through 
which pupils enriched their understanding of other cultures and 
societies. 

 Pupils gained first hand, as well as secondary experiences of their 
local environment and community as well as those in different 
localities. 

 Links with schools in England and in other countries enhanced 
their learning and encouraged global, cultural and socio-economic 
perspectives. 

 

Education for sustainable development: improving schools improving lives 

December 2009 

Page 13: 

       Most of the schools surveyed were twinned with schools abroad, but the 
quality of these links varied greatly. Three of the schools were far more 
ambitious than the rest in bringing the global dimension of sustainability 
into their curriculum. One of these had established links with a primary 
school in Kenya which provided rich opportunities for learning about 
sustainability in relation to water, waste and transport. 

Pupils in both schools studied each topic at the same time and 
exchanged their findings. The pupils from the English school 
considered themselves to be at the forefront of leading sustainable 
lives and were astonished to find that, compared to their partners 
in Kenya, they were very wasteful. Contrasting approaches towards 
the use of transport underlined differences in lifestyles and 



 

 

attitudes. A Kenyan pupil asked: ‘Can you explain why you travel 
seven miles to get a haircut?’ This led to a discussion of 
‘unnecessary journeys’. Thus the link went beyond exchanging 
information to a real challenge which set the pupils thinking about 
their own lifestyles and revising their stereotypical views of Africa. 

 

Geography in schools: changing practice 

January 2008 

 

‘Education plays a vital role in helping pupils and young people recognise their 
contribution and responsibilities as citizens of this global community and 
equipping them with the skills to make informed decisions and take 
responsible actions. Through including the global dimension in teaching, links 
can be made between local and global issues. It also means that young 
people are given opportunities to: critically examine their own values and 
attitudes; appreciate the similarities between peoples everywhere, and value 
diversity; understand the global context of their local lives; and develop skills 
that will enable them to combat injustice, prejudice and discrimination. Such 
knowledge, skills and understanding enable young people to make informed 
decisions about playing an active role in the global community.’ 

Developing a global dimension in the school curriculum (DfES-1409-2005), DfES, 2005; 

available from www.dfes.gov.uk/publications/guidanceonthelaw/115_00/ 

       

       Schools that have attained the International School Award are often 
good at sustaining such links (with schools abroad), seeing the potential 
benefits for learning geography…… In these schools pupils get below the 
surface of descriptive geography and begin to analyse issues such as the 
way in which places are seen through the media. Pupils found examples 
of places that were heavily stereotyped by the media and issues that 
were seen from only one side. This understanding, in turn, made them 
more critical users of the media.  

 

British guide to school twinning 
 
http://www.bbc.co.uk/worldclass/15370277 
 
British Council 
 
http://www.britishcouncil.org/learning-ie-school-partnerships.htm 
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British Council – Connecting classrooms 
 
http://schoolsonline.britishcouncil.org/programmes-and-funding/linking-
programmes-worldwide/connecting-classrooms 
 
New in 2013 - face to face workshops for UK teachers 

 

Available worldwide these workshops complement the online courses and are 
free to UK teachers supporting schools to: 

 work in an international context 

 internationalise their curriculum 

 develop and sustain school partnerships 

 
British Council – global learning resources 
 
http://schoolsonline.britishcouncil.org/teacher-resources/global-learning-
resources 
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