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In Key Stage 2 it states that: 

Pupils should extend their knowledge and understanding beyond the local area and 

the UK to include Europe, North and South America. 

It continues, 

This will include the location and characteristics of a range of the world’s most 

significant human and physical features. 

In the detail it goes on to spell out that: 

Pupils should be taught to: 

locate the world’s countries, using maps to focus on Europe and North and South  

America and concentrating on their environmental regions key physical and human 

characteristics, countries and major cities. 

And,  

understand geographical similarities and differences through the study of human and 

physical geography of a ... region or area within North or South America. 

 

 

Observation1 

This is not an exclusive requirement. If teachers have excellent materials etc on 

other parts of the world, there is nothing to stop them from using them. But, they 

must address the above (see next observation). 

 

Observation 2 

The NC specification makes little attempt at addressing level of detail, breadth or 

depth. Thus, there is a great deal of teacher discretion available. The teacher, as the 

‘curriculum maker’ can – and must - make selections. 

 



Observation 3 

There is an implicit acceptance in the extracts above that geographical knowledge 

consists of two kinds: 

 Extensive knowledge, sometimes described as locational knowledge; often 

this can remain fairly superficial, but it is still considered to be ‘enabling’ 

 Intensive knowledge, sometimes regarded as conceptual ‘understanding’ in 

order to distinguish it from extensive locational knowledge1 

 

Observation 4 

The programme of Study is not offered as a ‘list to get through’. It is a framework 

which invites us to look for links and connections.  

For example, extensive locational knowledge of North and South America may be 

developed through the frequent use of maps atlases and globes. The opportunity 

exists to do this partly in conjunction with another category of extensive knowledge, 

where the programme of study states that pupils should be taught to: 

Identify the position and significance of latitude, longitude, Equator, Northern 

hemisphere, Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and 

Antarctic Circles and time zones (including day and night) 

 

Observation 5 

Further links are possible. In terms of latitude, Europe does not have quite to stretch 

of the Americas. But, comparing climatic conditions, say on the north east coast of 

USA with western Europe - on the same latitude – is interesting and gives rise to an 

essential physical characteristic of the United Kingdom, for example – and the basis 

for understanding some mechanisms behind some climate zones and biomes. 

(latitude; maritime proximity, ocean currents).  

                                            
1
 This is what Ofsted – and the GA – have both referred to as geographic ‘core knowledge’.  

 
The GA described this as ‘Knowledge 1’ (Kn1) in its 2011 consultation: 
(www.geography.org.uk/getinvolved/geographycurriculumconsultation2011 
See also Lambert D (2011) Reviewing the case of geography, and the ‘knowledge turn’ in the National 
Curriculum, Curriculum Journal, 22, 2: 243-265 
 
Ofsted reports that ‘core knowledge’ often overlooked and is poorly developed in schools. On Page 4 of 
Geography: learning to make a world of difference (published February 2011) the report helpfully states:  
 
‘Core knowledge’ in geography comprises basic factual knowledge, vocabulary and the ability to locate, with a degree 
of accuracy, important places and human and physical features. The subject matter of geography is constantly 
evolving so core knowledge is essential if students are to make sense of the world around them and place their 
studies in a wider national, international or global context. This knowledge is only a small part of the geography 
curriculum, but it is essential in order for students to place what they are learning in a spatial context and to use 

appropriate geographical language. 

http://www.geography.org.uk/getinvolved/geographycurriculumconsultation2011


 

Observation 6 

The Americas are a perfectly sensible context for studying earthquakes and 

volcanoes. Here the use of the term ‘context’ is significant: we could teach and learn 

about volcanoes and earthquakes schematically, and scientifically, through idealised 

diagrams and such like; but in geography the place context of phenomena matters.  

So we distinguish the conceptual content (in this case, understanding earthquakes 

and volcanoes) from the unique place context (for example California). In geography, 

both context and content are important. 

 

Observation 7 

In terms of understanding geographical similarities and differences through the study 

of human and physical geography.... The possible choices for KS2 teachers are 

immense – and need coordinating across the year groups. 

Over the four years of KS2 the core expectation in this element of the programme of 

study is that pupils study three ‘regions or areas’ (one in the UK, one in Europe and 

one in the Americas). For example, 

In year 4 pupils may study their ‘home region’ in the wider context of the UK. 

In year 5 pupils may study the Mediterranean. 

In year 6 pupils may study the Amazon basin. 

 

An Outcomes Statement 
 
KS2  
The emphasis at this key stage is on the study of the natural and human environment in a 
range of contexts beyond the pupils’ own immediate experience. They continue to build a 
framework of world locational knowledge, including continents and oceans. In their study of 
place, there is an emphasis on identifying similarities and differences and links between their 
local area/region and other places they study. Through their study of human and physical 
processes they begin to develop an understanding of some key geographical ideas such as 
environment, distance and movement. They learn to find and use geographical information 
from a range of sources including topographical maps, atlases, globes, climate graphs, 
photographs and film. 
 
Later in the key stage (year 5 and 6), the emphasis is to deepen and extend students 
understanding of the globe as a whole including knowledge about broad climate patterns 
and the distribution of human necessities such as food and water. Students add to their 
locational knowledge framework, with a particular focus on the countries of North and South 
America and Europe but also including places they hear about in the news. They are taught 
to describe the geographical characteristics of places and explain connections between 



places through, for example, trade and of the significance of this to the UK. In their study of 
physical processes students learn about how physical mechanisms, for example the work of 
rivers and the causes of earthquakes and volcanoes, help to shape landscapes. They 
deepen their knowledge of patterns and processes in geography through their appreciation 
of cycles in both the human and physical worlds. They develop skills of analysing and 
interpreting a wide range of data including that which they gather themselves first hand and 
information taken from maps, photographs, graphs, tables and various forms of text. 


